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Motivating students and keeping them motivated has long been a challenge for 
most teachers. However, in recent years, work from scholars such as Zolatan Dornyei, 
Douglas Brown, Patsy M. Light Brown, Robert Gardener, and Christopher Candlin 
have shown that the importance of motivation lies upon the teacher’s ability to con-
tinuously inspire the student. This paper intends to present a review of the literature 
related to student’s motivation in second language acquisition. Some of the key factors 
of motivation will be explored and how individuals can apply this to foreign language 
study. It will also discuss the role teachers and language advisors have in increasing 
the motivation level of their students.
1. Introduction
Information on motivation is exuberant in the field of second language acquisi-
tion. Other research in this field is however scarce, and doesn’t provide a concise 
manual. Due to this, the problem of student motivation in second language acquisition 
has attracted the attention of several pedagogy scholars such as: Zolatan Dornyei, 
Douglas Brown, Patsy M. Light Brown, Robert Gardener, and Christopher Candlin. 
Recent developments on this topic in recent years point us towards the importance of 
the teacher’s ability to motivate the student. The present document aims to provide 
teacher’s with a collection of strategies and methods teacher’s may employ to motivate 
their students by creating a guide for second language acquisition strategies.
There are numerous factors which may motivate the study of a foreign language. 
Some of these factors are social, personality, affective, socio-cultural, internal, external 
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and task-based instruction. Whether that motivation is career oriented, such as working 
in a foreign country, or being able to use a foreign language for work, personal goals 
such as travelling or maintaining language proficiency, it has the potential to help us 
to achieve our goal of communicating in a different tongue.
The motivation of students can be strongly influenced by their teacher. This docu-
ment aims to provide a review of the literature concerned with student’s motivation 
in second language acquisition. For this task I will outline the key factors which can 
motivate the individual to learn a foreign language and discuss the extent to which 
teachers and language advisors can increase the motivation levels of their students.
Section 1 will discuss various factors which motivate language learners and explore 
in detail, different types of stimuli and possible ways in which teachers can encour-
age such stimulation in students. Section 2 will analyze some of the most popular 
theories and models that influence the classroom environment and detail various 
strategies that can improve and sustain student motivation. Section 3 will explore in 
detail, methods that utilize a variety of classroom activities. Section 4 will discuss 
strategies to re-motivate the de-motivated students. Lastly, section 5 will review the 
factors that lead to learner motivation and the strategies that can stimulate them within 
the language classroom.
2.1 Key factors of Motivation
As the learning experience varies from one person to another, the motivation behind 
it can also be affected by a number of factors. These factors include, among others, 
social factors, personality factors, affective factors, internal factors that are influenced 
by the learners themselves, external factors of the learning environment and task 
based instruction. Motivation can therefore be described as integrative, instrumental, 
intrinsic, extrinsic, or directly related to the task, these form subcomponents within the 
aforementioned factors. These terms have been developed originally by psychologists 
like Rogers, Skinner, Pavlov, and Thordike, who along with others took time to cre-
ate various theories of motivation. Brown (2007) agrees that due to their research on 
motivation and related factors, the areas of motivation in second language acquisition 
have gained popularity (Brown 2007: 168).
Lightbrown argues that “learners who want to learn, tend to do better than those who 
don’t” (Lightbrown 2006: 100) to which she later adds that learning certain subjects 
can be easier for some rather than others, based on their personality traits. In other 
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words, the rate at which each person progresses in language learning is different. 
The individual characteristics of each learner can affect how and to what extent they 
acquire a second language. Other studies such as Busch, 1982; Chapelle & Roberts, 
1986; Chastian, 1975; Naiman, Froehlich, Stern & Todesco, 1978; Rossier, 1975) have 
all investigated correlations between the measure of personality and overall language 
proficiency (Brown 2001 in Dornyei & Schmidt 2001).
There is extensive work on the factors which can affect motivation for second 
language acquisition; this section aims to make a selective analysis of the major fac-
tors studied by the most recognized scholars in the field. While listing these factors, 
this document will also illustrate them by use of examples of my own experience 
teaching a second language. Recognizing that factors in different social environments 
are varied, it would at this time be pertinent to mention that the majority of personal 
examples I will use are from English teaching to small groups in Japan.
Social factors
Social factors are particularly important as they have the potential to influence 
motivation, attitudes and language learning success. There is a definite social dynamic 
or power relationship between students and the language they learn. There have 
been numerous instances showing how the social world affects relations between 
second language learners and target language speakers (Lightbrown 2006). Due to a 
longitudinal case study Bonny Norton conducted in Canada which was based on the 
language learning experiences of immigrant women, she argues that concepts such 
as instrumental and integrative motivation are able to “capture the relationship of the 
language learner, and their identity to the changing social world” (Lightbrown 2006: 
66). These students, she claims, are highly motivated to learn English.
Integrative motivation
Motivation can influence an individual to pursue any kind of goal. The sections 
ahead will detail how integrative and instrumental motivation can help the individual. 
Gardener and Macintyre (1993: 159) refer to integrative motivation as the “metaphori-
cal integration reflecting the individual’s willingness and interest in social interaction 
with members of other groups” (Dornyei 2003: 36). This means that if an individual 
has a general interest in a community that speaks a certain tongue, the student’s 
motivation towards achieving integration with this group would be greater and effect 
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a greater second language competence. Gardener and Lambert (1959, 1972) suggest 
that integrative motivation can result in the individual studying abroad, travelling to 
foreign countries or even taking part in international clubs or social events (Dornyei 
2003). The attempt to become part of this foreign culture and absorb all aspects fully 
can influence the individual to directly interact with that community. DeBot (2005) 
suggests that “a positive attitude might strengthen motivation whereas a negative 
attitude might negatively affect motivation” (DeBot 2005: 72) and deter the learner 
from pursuing their second language learning. If the experience between the individual 
and the foreign community, whose language they are learning, is positive, then the 
motivation to continue learning the second language might improve. This leads us 
to believe that if the teacher can stimulate a genuine interest in the second language 
community; this can enhance the learner’s motivation to engage in all social aspects 
that relate to that language. Study abroad programs, intensive language courses and 
immersion programs are some examples of social factors that stimulate the learner.
Instrumental motivation
Instrumental motivation is practical and based on a more realistic need to commu-
nicate in the second language. With instrumental motivation, learners “want to learn 
the second language to gain something from it now” (Dornyei 2003: 54). Individuals 
may want to “earn extra money, get a promotion, pursue further studies where the 
second language is a requirement, improve ones social position, pursue hobbies and 
other leisure activities” (DeBot 2005: 72) that might require the knowledge of a second 
language e.g. travel, movies, music, or communicating with that second language more 
frequently. Students who are learning a second language for a job interview, those 
who are giving presentations, embarking on short-term studies, or those engaging in 
study of a second language to work in branch offices in other cities or countries use 
this edge to get ahead in their careers.
2.2 Personality Factors
Personality can dictate to what extent individuals explore and discover the world 
around them. There are a variety of personality factors which have been suggested 
as probable characteristics that influence second language acquisition. In a first year 
university English class I teach, students are given a numeric grade each lesson based 
on their willingness to communicate in class. Students with higher grades ranging from 
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80%–90% demonstrate a willingness to speak about conversation topics. Similar to 
the experience of Dornyei in his own study, my students demonstrate less inhibition to 
ask and answer questions as well as engage in the act of L2 communication (Dornyei 
2003). These students exhibit openness and demonstrate a willingness to speak about 
their experiences, new events, weekend plans and even their social and personal lives. 
However, students with grades averaging 60%–70% are less willing to engage in the 
act of L2 communication. This group of students volunteer less information and are 
generally more quiet and reserved to when asking questions or engaging in follow-
up during class. This experience makes me believe that being willing to volunteer 
personal information depends on each individual’s personality and characteristics.
Extrovert characteristics
The possession of an extroverted personality may assist certain individuals in 
achieving specific goals. According to Brown, being able to gamble a bit, to be will-
ing to try out hunches about language and take the risk of being wrong, is important 
in language learning (Brown 2007). An individual that possesses apprehension, fear 
and anxiety of being mistaken might be reluctant to communicate and may avoid it 
at all costs, therefore making it difficult to be successful and achieve competency in 
a second language (Dornyei 2003). A study done by Wakamoto (2000) established 
that junior college English majors in Japan with extrovert characteristics were able to 
make better use of learning strategies than introverts (Lightbrown 2001). Brown con-
tends that these findings suggest extroverts may have a strategic edge over introverts 
(Brown 2007). Lightbrown agrees that some studies have shown a correlation between 
success in language learning learners “scores on characteristics often associated with 
extroversion such as assertiveness, and adventurousness…” (Lightbrown 2001: 150). 
Although it may be difficult to change an individual’s characteristics, the teacher, 
possessing an influential role, can and should use classroom activities in accordance 
with the personality of the learner.
Inhibitions and overcoming them
Fear is immobilizing. Guiora and his colleagues support the claim that inhibition is 
a negative drive and that it hinders the ability to accurately pronounce new vocabulary. 
He attests that inhibition:
“Discourages risk-taking which is necessary for progress in language learn-
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ing…one study involved an analysis of the effects of small doses of alcohol on 
pronunciation, Guiora and his colleagues discovered that subjects who received 
small doses of alcohol did better on pronunciation tests than those who didn’t 
drink any alcohol” (Candlin 2001: 32).
I have observed this directly in a class I conduct for first year university students; 
this kind of inhibition appears as a shy demeanour, as speaking in a soft voice, or 
using body language that shields the person from the exterior. In this third case, it 
is common to see a student hunched over or with their bag on their lap creating a 
barrier, or resisting eye contact. In some cases, individuals may have never spoken to 
a foreigner prior to entering that class. In such a case, it is important for the teacher 
to create an environment in which the student feels comfortable enough to express 
themselves in the second language without succumbing to their inhibitions. I’ve dis-
covered that the use of suggestopedia in the classrooms can, in some cases, decrease 
inhibitions and shift the focus from not making mistakes to encouraging more “acts 
of communication” (Candlin 2001: 154). Suggestopedia is a well known humanistic 
method that was developed by Georgi Lozanvo (Richards and Rodgers 2001). It is 
the use of music to create a non-threatening environment, which helps to stimulate a 
mental state that facilitates learning (Candlin 2001).
2.3 Affective Factors
The way someone feels toward their goal can greatly affect the end result of their 
and the method which they achieve it. Their emotions can trigger a fight or flight 
response which can have a stressful, negative impact on the individual. Affective fac-
tors relate to the “individuals emotional state and attitude towards the target language, 
its speakers, and the learning context…a motivated individual is someone who wants 
to achieve a particular goal, and devotes considerable effort to achieve it” (Candlin 
2001: 150). Gardener and Macintyre (1993: 159) propose that there is a relationship 
between learning success and learning anxiety. They define language anxiety as “a 
stable personality trait referring to the propensity for an individual to react in a nervous 
manner when speaking... in the second language” (Candlin 2001: 150). Some students 
are nervous about expressing themselves in their second language for fear of making 
mistakes. Therefore, they say nothing or shake their heads. MacIntyre and Gardener 
(1993: 159) refer to this as situational anxiety or anxiety related to language learn-
ing. They continue to propose that anxiety maybe categorized as having feelings of:
147
Exploring Motivational Strategies for Second Language Learners Amongst First Year Japanese Students■
“...tension, apprehension, nervousness and worry as well as having difficulty 
concentrating, becoming forgetful, having sweaty palms and having palpita-
tions…anxiety in the language learning classroom were identified as being 
particularly related to listening and speaking such as: difficulties discriminating 
sounds in the target language or difficulties with free speaking tasks” (Dornyei 
& Schmidt 2001: 364).
By overcoming this kind of anxiety and feeling of apprehension, an individual’s 
motivation to learn the L2 can improve. This motivation can be encouraged by the 
teacher since the teacher is in a position of control and power in the language class-
room. Studies have found that:
“Language anxiety is associated with deficits in listening comprehension, im-
paired vocabulary learning, reduced word production, low scores on standardized 
tests, low grades in language courses or a combination of these factors. Anxiety 
can develop out of negative experiences in L2 contexts, where students may 
begin to associate the L2 with feelings of apprehension. These anxiety-provoking 
experiences may create difficulties in the cognitive processing of L2 material” 
(Dornyei & Schmidt 2001: 369).
By decreasing these characteristics within the student, the teacher can build success 
by implementing various strategies to stimulate student motivation. Beede (1984) sug-
gests that building defences around our egos can promote fear of risk taking in the 
language classroom as well as in natural settings, limiting the progress of the second 
language being learned (Brown 2007). Possible ramifications of this might include 
a “bad grade in the course, a fail on the exam a reproach from the teacher, a smirk 
from a classmate, punishment or embarrassment imposed by oneself” (Brown 2007: 
161). Brown suggests that students:
“…fear looking ridiculous; they fear the frustration coming from a listener’s 
blank look, showing that they have failed to communicate; they fear the danger 
of not being able to take care of themselves; they fear the alienation of not be-
ing able to communicate and thereby get close to others” (Brown 2007: 160).
Socio-cultural factors
The same way that motivations differ from person to person, our reasons for feel-
ing fear are also different, and sometimes it may not be apparent, but an ingrained 
part of our culture. Behaviours which may be observed as inhibition or thought of as 
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negative in one culture may be positive or be a display of polite manners in another.
As part of communities and social groups, each individual is also imprinted in 
their language learning with behaviours based on their cultural background. Larson 
and Smalley (1972 in Brown 2007) describe culture as a “blueprint that guides the 
behaviour of people in a community and is incubated in family life… it includes ideas, 
customs, skills, arts and tools that characterize a given group of people in a given 
time” (Brown 2007: 160). Brown proposes that as culture is the basis for identity 
and belonging, each culture provides vital social needs for each, being “a context 
of cognitive and affective behaviour, a template for personal and social existence” 
(Brown 2007: 167).
Recognizing the importance of the influence of culture, teachers with the desire 
to motivate their pupils need to be mindful of second language learners and the 
cultural differences being brought to the classroom. Language classrooms should be 
welcoming and open to a variety of cultural differences (Brown 2007: 180). With this 
understanding, teachers can utilize appropriate strategies when dealing with students 
as well as designing activities that promote success, taking students strengths and 
weaknesses into consideration. It is necessary that teachers understand the “identities 
of our learners in terms of their socio-cultural background…and being sensitively at-
tuned to perceiving cultural identity, we can then perhaps turn a negative perception 
into positive appreciation” (Brown 2007: 170).
2.4 Internal Factors
The nature vs. nurture debate contends that human learning is either inherited or 
influenced by our environment. Chomsky argues that human learning is too compli-
cated to be learned and some innate predisposition is necessary to acquire language 
(Candlin 2001: 54). Internal factors of the learner can highly influence the learning 
outcomes. Williams and Burden (1997) propose that “intrinsic interest of the activity, 
perceived value of the activity, sense of agency, master self-concept, attitudes and 
other affective states” (Dornyei 2001: 20) all play a role in motivation. They recognize 
that intrinsic motivation is highly dependent on these factors and can hinder or help 
the learner’s outcomes.
Edward Deci and Ryan (1985) claim that intrinsic “motivation concerns behaviour 
performed for its own sake in order to experience pleasure and satisfaction such as 
the job of doing a particular activity or satisfying one’s curiosity” (Dornyei 2001: 20). 
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According to Dornyei, this includes performing an activity due to some type of pres-
sure that the individuals have incorporated into the self, in a manner that will compel 
a person to carry out that activity (Dornyei 2003). This motivation is internal; the 
individual invests time, money and energy in the chosen activity for personal reasons. 
Vallerand and his colleagues suggest that there is a three part taxonomy to intrinsic 
motivation. The first type is knowledge, which can be described as the:
“…motivation for doing the activity for the feelings associated with exploring 
new ideas and developing knowledge. The second type of accomplishment refers 
to the sensations related to attempting to master a task or achieve a goal. The 
third type is stimulation which relates to motivation based simply on the sensa-
tion stimulated by performing the task, such as aesthetic appreciation or fun and 
excitement” (Dornyei 2003: 38).
Vallerand concluded that the general basis for this is the gratifying feelings expe-
rienced throughout a self-initiated and challenging activity (Dornyei 2003). Candlin 
suggests that:
“Intrinsically motivated activities are ones for which there is no apparent reward 
except the activity itself. People seem to engage in the activities for their own 
sake and not because they lead to an extrinsic reward…Intrinsically motivated 
behaviours are aimed at bringing about certain internally rewarding consequences, 
namely feelings of competence and self-determination” (Candlin 2001: 172).
Students that have this kind of motivation don’t seem to have a limit to their goals 
and are in full control over the terms and conditions of their learning. Although internal 
factors can be huge motivational factors, in Falout’s comparative study on proficiency 
and learner motivation, Dornyei contends that “it can de-motivate the student if they 
experience failure and lack of success…these internal factors can negatively influ-
ence motivation and they include orientations such as self-concept, attitude toward 
the subject and learning environment, learning goal orientation, and expectations of 
success” (Christophel and Gorham 1995 in Falout and Maruyama 2004: 3) resulting 
in lower self-concept and confidence.
2.5 External Factors
On the other hand of the nature vs. nurture debate, Skinner argues that learning 
derives from social and environmental factors as well as cultural experiences which 
have a profound influence on how the learner absorbs information and produces it 
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(Candlin 2001). According to Williams and Burdens (1997), external factors of the 
environment are vast, and include components like: “significant others, the nature of 
the interaction with significant others, the learning environment, and broader context 
which includes factors like wider family networks, the local education system, conflict-
ing interests, cultural norms, societal expectations and attitudes” (Dornyei 2001: 59).
In Williams and Burdens (1997), framework (Appendix 1) of second language 
motivation suggests that within this factor, extrinsic motivation is evident. Extrinsic 
motivation involves “performing a behaviour as a means to an end, that is to receive 
some kind of reward e.g. good grades or to avoid punishment” (Dornyei 2003: 39). 
These rewards are “tangible benefits or cost, if the reason for learning the language 
is taken away there is no incentive to continue engagement in the learning process” 
(Dornyei 2003: 39).
Studies that have been conducted prove that when they were rewarded, some learn-
ers performed better, but the extra effort ceased when the reward was taken away 
(Dornyei 2003). In two of my four classes, I’ve tried to award extra points for class 
participation and homework completion. During a two month period, the class aver-
ages showed a significant difference. In classes A and B, the percentages were 10% 
higher than class M and N. This indicates that influences and incentives will affect 
the strength of the learner’s motivation (Dornyei 2003).
2.6 Task-Based Instruction
Tasks and activities are strategies teachers can use to increase the motivation of 
their students. Learning through tasks and activities can influence how and what a 
student learns. It can have a direct impact on the way a student absorbs information 
from instruction; it can also influence the student’s experience (Julkunen 2001 in 
Dornyei & Schmidt 2001). Task-based instruction involves:
“Classroom activities that are similar to those the learner might engage in outside 
the second or foreign language classroom...for example role plays...tasks may be 
complex for example, creating a school newspaper, or something more limited 
like making a phone call to make a reservation or talking about part-time jobs” 
(Lightbrown 2006: 39).
In order to create task motivation within students, the teacher must consider what 
motivates the students, what is appealing to them and how to use available materials. 
Task motivation refers to the “characteristics of the task; to task design…it focuses the 
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attention on the task by making it more interesting, appealing and more motivating 
than others” (Julkunen 2001 in Dornyei & Schmidt 2001).
Marzano (1991in Dornyei & Schmidt 2001) suggests that each individual’s mo-
tivation for success at a given task are based on their attitudes, beliefs, their ability 
to have some sort of control over the task, the perceived value of the task, and the 
apparent competence for the task (Julkunen 2001 in Dornyei & Schmidt 2001). To 
this statement, I would add that each student processes the task and activities dif-
ferently. If the students are aware that the task is for an assignment or test, informa-
tion, of attentiveness is sharpened and they become more engaged in the activity by 
participating more.
Keller (1983, 1994 in Dornyei & Schmidt 2001) created five categories of mo-
tivation that are believed to affect student’s choices of goals and tasks. They are 
interests that grab the attention of the student, relevance to the class and the learning 
outcomes, expectancy of what is being learned, and confidence in the individual’s 
ability to succeed at the task, and the satisfaction of learning outcomes (Julkunen 
2001 in Dornyei & Schmidt 2001). Keller (1983, 1994 in Dornyei & Schmidt 2001: 
34) stated in her work that interests related to the learners level of inquisitiveness 
and level of stimulation need to be related to the task or activity. In other words, we 
can state that relevance is necessary for maintaining the student’s motivation. The 
learners have to perceive the task as being important, their “personal needs are being 
met by the learning task” (Julkunen 2001 in Dornyei & Schmidt 2001: 34) and that 
they can achieve their individual goals by studying using this task (Julkunen 2001 
in Dornyei & Schmidt 2001). Another important factor to take into consideration is 
expectancy, which refers to the student’s expectation of achievement and disappoint-
ment pertaining to the task. The student believes that there is a chance to succeed 
at the task and that they have an opportunity to control their learning, as well as the 
quality of effort they expend (Julkunen 2001 in Dornyei & Schmidt 2001). In any 
language classroom, group and pair work tend to work best for numerous reasons.
3. Strategies to Improve Motivation
As teachers and language advisors, we possess the ability to control the activities of 
the class and to an extent; we are able to motivate our students using various materi-
als. Dornyei suggests that “all students are motivated to learn under the right condi-
tions, and that you can provide these conditions in your classroom” (Dornyei 2001: 
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25). Motivational strategies are techniques that promote the individuals goal-related 
behaviour. (Dornyei 2001: 28). Dornyei claims that human behaviour is complex 
and “there are many ways of promoting it- in fact, almost any influence a person is 
exposed to might potentially affect his/her behaviour” (Dornyei 2001: 28). Appendix 
3 illustrates a process model of learning motivation in the L2 classroom. The graph 
demonstrates several ways in which to organize the classroom into themes to create 
motivation. Dornyei suggests that:
Motivation changes over time, and cannot be viewed as a stable attribute of learning 
that remains constant for several months or years; however, a student’s motivation 
fluctuates going through certain ebbs and flows. Such variation may be caused by a 
“range of factors, such as the phase of the school year, e.g. motivation might decrease 
with time or the type of activity that the students face” (Dornyei 2003: 21). (Appendix 
3) A process model of learning motivation in the L2 classroom)
Appendix 3 shows that there are 3 stages in this process model. In each stage there 
are motivational functions as well as motivational influences. The first stage is choice 
motivation or the pre-actional stage. During this stage the motivational functions are to 
set goals, form intentions and launch action. Dornyei suggests that during this stage, 
“the generated motivation leads to the selection of the goal or task to be pursued” 
(Dornyei 2001: 21). Having a stable ground for goals can easily lead to the executive 
motivation stage, or actional stage, in which the individual can successfully “carry out 
subtasks, receive on-going appraisal of one’s achievement, and implement some sort 
of action control which will allow the student to self-regulate their learning” (Dornyei 
2001: 21). Dornyei suggests that during this stage, motivation needs to be actively 
“maintained and protected since students are exposed to a great number of distracting 
influences such as off-task thoughts, irrelevant distractions from others, anxiety about 
the tasks, or physical conditions that make it difficult to complete the task” (Dornyei 
2001: 21). The final stage is known as the motivational retrospection, or post-actional 
stage. The motivational functions include forming casual attributions, elaborating 
standards and strategies, and dismissing intention and further planning. In this stage, 
students are also able to process their past experiences, “evaluate and determine what 
kind of activities they will be motivated to pursue in the future” (Dornyei 2003: 31).
Teachers can also present material in a motivating way which can make learning 
“stimulating and enjoyable for the learners by enlisting them as active task partici-
pants more specifically selecting tasks and materials that require mental and or bodily 
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involvement for each participant” (Dornyei 2003: 259). Lightbrown agrees that stu-
dents should be motivated into the lesson. She suggests “that remarks that teachers 
make about forthcoming activities can lead to higher levels of interest by students” 
(Lightbrown 2006: 65). This way the student can have something to look forward to, 
and it might result in the student taking more initiative.
Candlin suggests that teachers may also use techniques for teaching, for example: 
eliciting “knowledge from learners by using direct elicitations and cued elicitations” 
(Candlin 2001: 34). Direct elicitations include verbal acts or straightforward requests. 
For example:
 Question: What is the weather like today?
 Question: Masahiro, how was your weekend?
 Question: What are your plans for summer vacation?
Cued elicitations are techniques of extracting information from learners that are 
geared towards the right answers to the teacher’s questions. The teacher can provide 
visual clues and verbal hints to elicit as much as possible from the student (Candlin 
2001). For example: the teacher has cards with the words: who, what, where, why, 
when, how and which on them. The students have to come to the front of the class 
and match the word on the card with sentences written on the board. Using these 
types of elicitations, the teacher isn’t giving the answer, but eliciting the answer 
from the student (Brown 2007). This can be motivating for students who are highly 
influenced by internal factors.
When the teacher elaborates on what the student says and explains it in context to 
the rest of the class, it can be useful and empowering for the student. With the example 
for reformulations, the teacher may wish to ask follow-up questions and elicit more 
information (Brown 2007: 123). The teacher can improve motivation by allowing 
the students own thoughts and ideas to be incorporated into the class (Brown 2007). 
Candlin (2001) agrees that describing significant aspects of shared experience “is 
important and the teacher should make it clear to understand by giving explanations 
to avoid misunderstandings” (Candlin 2001: 152). Wlodowski (1986: 42) also suggests 
that this concept of giving explanations can clarify any misconceptions the students 
may have (Dornyei 2001). Recapping or reviewing serves the purpose of sustaining 
the level of motivation within the student but also being educational at the same time 
by building on material the student has already learned (Candlin 2001). This can be in 
the form of a “game” type of activity, but also be made into fun, interactive activities 
154
such as: interactive games, fill-in the blank work sheets or any other type of game 
that enforces review (Candlin 2001).
“During the Second World War, there was a great need for people who could 
actively speak a foreign language and the Army Specialized Training Program or 
Army Method was developed in the US. This method relied heavily on intense 
exposure to the language…students learned to speak and understand the language 
in a relatively short time…this method developed practical needs…this method 
was successful with small, highly motivated groups… but to be able to teach 
larger groups, the Audio-lingual method was developed…” (Debot 2005: 73).
The activities of the audio-lingual method of study utilize numerous drills and 
repetition exercises; DeBot explains that they are mainly oral and consist of drilling 
patterns (Debot 2005). In this method, learners constantly repeat model sentences and 
then manipulate the sentences by changing them to other tenses or by substituting 
some of the words (LightBrown 2007). For example:
Stimulus Response
Peter went to school today. John John went to school today.
(Reinforcement and new element)
John went to school today. Church John went to church today.
John went to church today. Tomorrow. John will go to church tomorrow.
(Debot 2005: 74)
This method can help students retain information quickly, similar to the Army 
method. For some students, a variety of classroom activities can be beneficial in 
sustaining their motivation over a period of time.
4. How to Vary Activities
The monotony of tasks can de-motivate the students to the point where they lose 
interest, quit, stop trying or just give up. Candlin argues that “varying the activities, 
tasks, materials, using co-operative rather than competitive goals” (Candlin 2001: 
34) also stimulates and motivates students because it caters to their interests and can 
sustain their attraction and interest. Long (1990) suggests that:
“Tasks have to encourage negotiation work, promote learning by stimulating 
learners and the teacher to reformulate their ideas and utterances…they make 
learners use their potential to operate at the outer limits of their current abilities” 
(Dornyei and Schmidt 2001: 36).
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This kind of challenge can help improve and motivate pupils to reach for the next 
level, whereas if it’s too difficult, it might de-motivate them. Julkunen (2001in Dornyei 
and Schmidt 2001) suggests that open and closed tasks can have great results. Open 
tasks have a multitude of answers; each student may produce a response within their 
level of competence and be successful. These tasks are low risk due to there being 
several correct or acceptable answers, and so are also more flexible. Students, who 
are heavily restrained by personality factors such as having strong inhibitions, or 
affective factors like anxiety, socio-cultural factors or internal factors such as being 
introverted, may be motivated by these kinds of activities. A closed task is precise; 
there is only one right answer. These tasks are considered high risk because the 
possibility of failure is higher and less motivating for weaker students (Dornyei and 
Schmidt 2001). Van Lier (1998) observed that the progression of a task effortlessly 
leading to the next is important for motivation. Dornyei suggests that making use of 
smaller tasks is more motivating than having one lengthy task. Breaking up a longer 
task into smaller sections might be more rewarding (Dornyei and Schmidt 2001).
I’ve observed that the levels of success with open and closed tasks as well as long 
and short tasks are marked. An example of a long task would be dictation, and vo-
cabulary tasks, and follow-up question tasks constitute as short. The success of short 
tasks with students proved to be better based on participation and answers given. 
The length of the task should be considered: some tasks are too long and students 
may lose interest. However, short tasks maybe more successful due to their length.
5. Re-motivating Students
Maintaining the level of motivation within a student can be a challenge. De-
motivation is a decline or reduction in inspiration. Dornyei (2001b) suggests that 
de-motivation can possess the following characteristics:
 (a) Distractions of a more attractive option,
 (b) A gradual loss of interest across a period of time, or
 (c) Internal triggers.
In my classes for the academic year of 2009–2010, I have observed a significant 
drop in class percentages from the first to the second semester. The class average 
for ‘F’ Class was 81% in the first semester, but that then dropped to 71% in second 
semester. ‘J’ Class showed similar results. Semester one’s class average was 79%, 
but that then dipped to 72% as the semester ended. The amount of absenteeism and 
156
tardiness also increased. Lightbrown (2007) maintains that those lessons which al-
ways consist of the same routines, patterns, and formats have been shown to lead to 
a decrease in attention and an increase in boredom. Motivating strategies can take on 
many forms. Dornyei proposes that presenting tasks in a motivating way can improve 
the way in which the task is perceived by the students (Dornyei 2001). He coins the 
term, “whetting the students appetite”. He also suggests that “good task introductions 
raise the student’s expectations of something interesting and important to come” 
(Dornyei 2001: 80). To carry this out successfully, one can encourage and entice the 
student when introducing the activity. Expressing clear expectations for students to 
succeed, requesting that students make guesses and predictions about the upcoming 
activities, questions that cover class content, clarification about expectations may be 
explored (Dornyei 2001).
The mentioned strategy might be useful in generating a stronger effort from the 
student to show up to class as well as to participate in classroom activities. Acknowl-
edging challenging aspects of classroom tasks, or important information, or varying 
the activities (Dornyei 2001) might also intrigue students and make them want to 
learn. Wlodowski (1986: 42) also agrees that these concepts are good motivating 
strategies and asserts that changing the routine may be good. For example; week one’s 
vocabulary review might be a quiz, week two might be a fast oral drill, week three 
might be a drawing activity where one student has to draw the vocabulary word, and 
in week four, a guessing game with fill in the blanks.
Encouraging the student on a regular basis can assist them in developing confidence 
and it can also help them improve their self-esteem (Dornyei 2001). “Self-esteem 
grows from the beliefs of others. When teachers believe in students, students believe 
in themselves. When those you respect think you can, you think you can” (Dornyei 
2001: 80). Therefore, the teacher has the highest influence on the learner. If the learner 
has confidence in themselves throughout the year, their motivation should be stable. 
When motivation starts to slide, Dornyei suggests that “drawing learner’s attention 
to their strengths and abilities indicates that you believe in their effort to learn and 
their capacity to complete tasks” (Dornyei 2001: 91).
Raymond Wlodkowski (1986: 42) created a “list of the components that make 
up instructional quality (see Appendix 4). These techniques illustrate the kind of 
teaching methodological issues which are important with the regard to motivating” 
(Dornyei 2001: 26) the student through teaching. Wlodkowski’s (1986: 42) checklist 
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serves as a useful reminder of the little things we can do on a long-term basis to help 
re-motivate students who might have lost some of their drive over the course of the 
year. Wlodkowski (1986: 42) recommends that teachers should “explain things simply, 
give explanations that are understandable, teach at a pace that is not too fast and not 
too slow, stay with a topic until it is understood” (Dornyei 2001 see appendix 4).
By implementing these strategies in class, the students might have an easier time 
achieving their goals, maintaining motivation and being successful in their second lan-
guage. This checklist can be used as a guide and even though there are many items to 
consider, there are still things that we as second language teachers might lose sight of.
6. Conclusion
Every person has a different experience of life, of learning. What we bring to the 
learning classroom is unique and sometimes incomparable to the expectations and 
contributions of our classmates. Each individual is influenced and motivated by a 
variety of factors within them: personality factors, affective factors, and socio-cultural 
factors or internal factors; aside from those, other factors that are in our surroundings 
also affect our learning experiences, such as: social factors, external factors, and task-
based instruction. Considering all of the above, it is important to recognize that in 
the case of language and other types of instruction, the role of the teacher is the most 
influential on our learning experience, as well as in our achievements regarding it.
Teachers, from their position of power, have access to materials to create dynamic 
lessons that motivate the student, re-energize the de-motivated student, and can control 
the class environment to cater to the student’s individual needs. The guide of methods 
and motivational strategies, when used by teachers, can stimulate the students using a 
range of activities that captivate the student’s attention and stimulate them to challenge 
new learning goals using methods like presenting material in a motivating way, elicit-
ing, using encouragement, utilizing audio-lingual techniques like drills and repetitions, 
and also by varying the tasks that they have access to. Although students may possess 
natural or unnatural inhibitions, a motivating teacher can help the student pursue their 
goals and overcome de-motivating obstacles. The truly motivational teacher is always 
looking for and trying new methods and materials to enhance the environment of the 
classroom as well as the motivation of their students.
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Appendix 1
Williams and Burdens (1997) framework of L2 motivation
 Internal Factors
Intrinsic interest of activity
 •  Arousal of curiosity
 •  Optimal degree of challenge
Perceived value of interest
 •  Personal relevance
 •  Anticipated value of outcomes
 •  Intrinsic value attributed to the activity
Sense of agency
 •  Locus of causality
 •  Locus of control re: process and 
outcomes
 •  Ability to set appropriate goals
Mastery
 •  Feelings of competence
 •  Awareness of developing skills and 
mastery in a chosen area
 •  Self efficacy
Self-concept
 •  Realistic awareness of personal 
strengths and weaknesses in skills 
required
 •  Personal definitions and judgements of 
success and failure
 •  Self-worth concern
 •  Learned helplessness
Attitudes
 •  To the language learning in general
 •  To the target language
 •  To the target language community and 
culture
Other affective states
 •  Confidence
 •  Anxiety, fear




 •  Parents, Teachers, Peers
The nature of interaction with 
significant others
 •  Mediated learning experiences
 •  The nature and amount of feedback
 •  Rewards
 •  The nature and amount of appropriate 
praise
 •  Punishments, sanctions
The learning environment
 •  Comfort
 •  Resources
 •  Time of day, week, year
 •  Size of class and school
 •  Class and school ethos
The broader context
 •  Wider family networks
 •  The local education system
 •  Conflicting interests
 •  Cultural norms
 •  Societal expectations and attitudes
(Dornyei 2001: 20)
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Appendix 2 A process model of learning motivation in the L2 classroom
Preactional Stage Actional Stage
Post actional Stage
 Choice motivation 
Motivational Functions:
•  Setting goals
•  Forming intentions
•  Launching action 
Main motivational Influences: 
 •  Various goal properties
 •  Values associated with the 
learning process, outcomes, 
consequences 
 •  Attitude towards the L2 and its 
speakers
 •  Expectancy of success and 
perceived potential
 •  Learner beliefs and strategies
 •  Environmental support or 
hindrance
 Executive motivation 
Motivational Functions:
 •  Generating and carrying out 
subtasks
 •  Ongoing appraisal
 •  Actional control
Main motivational Influences: 
 •  Quality of the learning experience
 •  Sense of autonomy
 •  Teachers’ and parents’ influence
 •  Influence of the learner group 
 •  Knowledge and use of self-
regulatory strategies
 Motivational Retrospection 
Motivational Functions:
 •  Forming casual attributions
 •  Elaborating standards and strategies
 •  Dismissing intention and further planning 
Main motivational Influences: 
 •  Attributional factors 
 •  Self-concept beliefs
 •  Received feedback, praise, grades
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Appendix 3
Wlodkowskis 1986: 42 Instructional Clarity Checklist
 1. Explain things simply.
 2. Give explanations we understand.
 3. Teach at a pace that is not too fast and not too slow.
 4. Stay with a topic until we understand.
 5. Try to find out when we don’t understand and then repeat things.
 6. Teach things step-by-step.
 7. Describe the work to be done and how to do it.
 8. Ask if we know what to do and how to do it.
 9. Repeat things when we don’t understand.
10. Explain something and then use an example to illustrate it.
11. Explain something and then stop so we can ask questions.
12. Prepare us for what we are going to do next.
13. Give us specific details when teaching or training.
14. Repeat things that are hard to understand.
15. Use examples and explain then until we understand.
16. Explain something and stop so we can think about it.
17. Show us how to do the work.
18. Explain the assignment and the materials we need to do it.
19. Stress difficult points.
20. Show examples of how to do course work and assignments.
21. Give us enough time for practice.
22. Answer our questions.
23. Ask questions to find out we understand.
24. Go over difficult assignments until we understand how to do them.
(Dornyei 2001: 21)
